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LCFF Budget Overview for Parents

Local Educational Agency (LEA) Name: Antelope Valley Learning Academy
CDS Code: 19-64857-0112714

School Year: 2026-27

LEA contact information:

Victor Nardiello

Area Superintendent

principal@avlearning.org

(661) 272-0044

School districts receive funding from different sources: state funds under the Local Control Funding Formula (LCFF),
other state funds, local funds, and federal funds. LCFF funds include a base level of funding for all LEAs and extra
funding - called "supplemental and concentration" grants - to LEAs based on the enroliment of high needs students
(foster youth, English learners, and low-income students).

Budget Overview for the 2026-27 School Year

Projected Revenue by Fund Source

All federal funds,
$146,662, 1%

All local funds,
S' ’ 0%

Total LCFF Funds,
$24,315,228, 83%

All other state funds,
$4,759,453 , 16%

All Other LCFF funds,
$17,546,745 , 60%

This chart shows the total general purpose revenue Antelope Valley Learning Academy expects to receive in the
coming year from all sources.

The text description for the above chart is as follows: The total revenue projected for Antelope Valley Learning
Academy is $29,221,343, of which $24,315,228.00 is Local Control Funding Formula (LCFF), $4,759,453.00 is other
state funds, $0 is local funds, and $146,662.00 is federal funds. Of the $24,315,228.00 in LCFF Funds,
$6,768,483.00 is generated based on the enrollment of high needs students (foster youth, English learner, and low-
income students).
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LCFF Budget Overview for Parents

The LCFF gives school districts more flexibility in deciding how to use state funds. In exchange, school districts must
work with parents, educators, students, and the community to develop a Local Control and Accountability Plan (LCAP)
that shows how they will use these funds to serve students.

Budgeted Expenditures in the LCAP
$ 30,000,000
$ 29,000,000 Total Budgeted
$ 28,000,000 General Fund Total Budgeted
$ 27,000,000 Eg%e?ggusrgg Expenditures in the
, 196, LCAP
$ 26,000,000 $24,836,689
$ 25,000,000
$ 24,000,000 |
$ 23,000,000
$ 22,000,000

This chart provides a quick summary of how much Antelope Valley Learning Academy plans to spend for 2026-27. It
shows how much of the total is tied to planned actions and services in the LCAP.

The text description of the above chart is as follows: Antelope Valley Learning Academy plans to spend
$29,196,556.00 for the 2026-27 school year. Of that amount, $24,836,689.00 is tied to actions/services in the LCAP
and $4,359,867 is not included in the LCAP. The budgeted expenditures that are not included in the LCAP will be
used for the following:

Our independent study program implements a personalized learning experience for all students, including English
learners, LTELSs, low-income, foster youth, and special education students, that is carefully designed to address their
unique academic and social-emotional needs. To serve our At-Promise and highly mobile population, expenditures are
budgeted for, but not limited to, teacher and staff salaries and benefits, student interventions, curriculum development,
professional development, materials, hardware, and software. Not included in the LCAP are the following:

Audit fees

Legal expenses

Association fees

Special Education expenditures

Mandated Block expenditures

Ancillary Grants

Literacy Screenings Professional Development

AMS Prop 28: Arts and Music in Schools (AMS) Funding Guarantee and Accountability Act — Prop 28
California Community Schools Partnership Program

Student Support and Professional Development Discretionary Block Grant
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Increased or Improved Services for High Needs Students in the LCAP for the 2026-27
School Year

In 2026-27, Antelope Valley Learning Academy is projecting it will receive $6,768,483.00 based on the enrollment of
foster youth, English learner, and low-income students. Antelope Valley Learning Academy must describe how it
intends to increase or improve services for high needs students in the LCAP. Antelope Valley Learning Academy
plans to spend $6,768,483.00 towards meeting this requirement, as described in the LCAP.

The Local Control Accountability Plan (LCAP) directs the Supplemental and Concentration funding into goals and
actions designed to help high-needs students with social-emotional support, academic interventions, counseling, and
student engagement activities. Students have access to a robust tutoring program that supports their learning.
Targeted academic interventions help close skill and knowledge gaps, ensuring that students become competent
graduates. A brief description of the LCAP is that our first goal is a focus goal, and the first action is directed at helping
our English learners and LTELs. Our second goal is a broad goal supporting student interest in a career or higher
education. The third goal is a maintenance of progress goal that meets the mission of our school program, which is to
retain students and help them graduate. The last LCAP goal is aimed at improving our educational partner
engagement, especially for our English learners, low-income, and foster youth:

Goal #1: Increase Academic Progress

Action 1: English language learners and LTELs support staff, interventions, and materials.
Action 2: All academic interventions and program materials.

Action 3: Tutoring and support for students.

Action 4: Counseling students toward graduation and materials

Action 5: Student activities that increase learning efforts.

Action 7: Professional Development for English learners.

Goal #2: Students Will Gain Skills for College and Career Readiness
e Action 1: Career and college-readiness for English learners, LTELSs, low-income, and foster youth students.
e Action 2: Professional development addressing English learners, LTELSs, low-income, and foster youth
students.
e Action 3: Technology for upgrading student programs.
e Action 4: Support for Standards-based Curriculum and Instruction

Goal #3: Increase Student Retention
o Action 1: Student Retention Support personnel and incentive programs.
e Action 2: Social-emotional, trauma support services and materials.
o Action 3: Transportation for English learners, LTELs, low income, and foster youth students.
e Action 4: Access to nutrition for English learners, low-income, and foster youth students.

Goal #4: Increase Educational Partner Engagement
e Action 1: Community/Parent Liaison and meaningful school activities.
¢ Action 2: Translation services and contracted services for outreach.
e Action 3: Educational partner events, personnel, and materials for engagement.
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LCFF Budget Overview for Parents

Update on Increased or Improved Services for High Needs Students in 2025-26

Prior Year Expenditures: Increased or Improved Services for High Needs Students

[1Total Budgeted Expenditures for High
Needs Students in the LCAP

1 Actual Expenditures for High Needs
Students in LCAP

$7,262,937

$7,574,457

$1,000,000% 2,000,000 $ 3,000,000 $ 4,000,000% 5,000,000 $ 6,000,0005 7,000,000 $ 8,000,000

This chart compares what Antelope Valley Learning Academy budgeted last year in the LCAP for actions and services
that contribute to increasing or improving services for high needs students with what Antelope Valley Learning
Academy estimates it has spent on actions and services that contribute to increasing or improving services for high

needs students in the current year.

The text description of the above chart is as follows: In 2025-26, Antelope Valley Learning Academy's LCAP budgeted
$7,262,937.00 for planned actions to increase or improve services for high needs students. Antelope Valley Learning
Academy actually spent $7,574,457.00 for actions to increase or improve services for high needs students in 2025-26.
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Local Control and Accountability Plan

The instructions for completing the Local Control and Accountability Plan (LCAP) follow the template.

Local Educational Agency (LEA) Name Contact Name and Title Email and Phone
Antelope Valley Learning Academy Victor Nardiello principal@avlearning.org
Area Superintendent (661) 272-0044

Plan Summary [2026-27]

General Information
A description of the LEA, its schools, and its students in grades transitional kindergarten—12, as applicable to the LEA. LEAs may also provide
information about their strategic plan, vision, etc.

Antelope Valley Learning Academy (AVLA) is a charter school located in Palmdale, California. AVLA operates two instructional sites: an
Independent Study High School and a Home Study Program, both situated within the city of Palmdale. Palmdale is located in the Antelope
Valley, approximately 70 miles north of Los Angeles. As of 2024, the city had a population of 161,404 residents, with a median household
income of $81,151. The primary ethnic groups represented in Palmdale are Hispanic (62.8%), White (48.8%), Black or African American
(13.7%), and individuals identifying as two or more races (17.5%).

AVLA offers students two educational pathways: Independent Study and Home Study. Both instructional models require students to attend
on-site appointments for teacher meetings, academic support, and assessments. AVLA’s mission is to support the development of the “whole
student” and to prepare each learner for success in college and/or the workforce. The school’s integrated and personalized, standards-based
curriculum, combined with job-readiness coursework, equips students with the academic foundation and essential life skills necessary to
thrive in the 21st century.

A central component of AVLA’s educational approach is personalized learning, which begins with the development of individualized
academic learning plans for each student. These plans are designed to engage students in meaningful and productive learning experiences
that maximize their academic potential. Student progress and achievement are monitored through multiple assessment measures. Teachers
document academic growth through the regular collection of student work samples, completion of instructional checkpoints, student-teacher
conferences, and results from both site-based and state-mandated assessments.
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Parents and guardians collaborate closely with supervising teachers to establish individualized academic plans and support student learning.
AVLA provides a diverse, student-centered learning environment in which all students are held to high academic and behavioral
expectations. The program emphasizes strong parental involvement, increased one-on-one interaction between teachers and students,
student ownership of the learning process, access to technology, varied learning environments, and curriculum choices.

In addition to its core instructional program, AVLA offers dual enroliment opportunities that allow students to enroll in college-level
coursework. The school also provides Career Technical Education (CTE) courses to support career exploration and workforce readiness.
Students are encouraged to participate in experiential learning opportunities throughout the year, as well as campus activities and school-
sponsored events that promote engagement, advancement, wellness and community involvement.

AVLA serves a diverse student population. Current enrollment is 1,068 students. Of these, 13% are English Learners, 2% are foster youth,
2% are identified as homeless, and 23% receive special education services. Additionally, 85% of students are identified as socioeconomically
disadvantaged. Students enroll at AVLA for a variety of reasons. Many seek flexible scheduling to accommodate employment or family
responsibilities, while others choose the program due to its alignment with their learning preferences or personal circumstances. Some
students enroll after experiencing limited success in traditional educational settings and are seeking an alternative pathway to academic
achievement.

The Independent Study program operates year-round and structures the academic calendar into 13 Learning Periods (LPs). The Home
Study program follows a traditional academic calendar and primarily serves students in grades K-8, though high school students may also be
accommodated. Within the Home Study model, parents or guardians serve as the primary instructional facilitators, with credentialed teachers
providing guidance, oversight, and support during on-campus meetings. Students enrolled in the Home Study program are generally not
identified as at-promise.

Reflections: Annual Performance
A reflection on annual performance based on a review of the California School Dashboard (Dashboard) and local data.

Reflections: Successes

We analyzed our school data using the CA Dashboard, DataQuest, our SARC, and our LCAP Annual Data Report, which aligns with the 8
state priorities. Although the school is identified for Comprehensive Support and Improvement (CSl), due to the federal graduation rate, and
for Differentiated Assistance (DA) for student groups in the Red, there were significant successes as shared in the key metrics below.

Graduation Rate

Our CDE Dashboard Alternative School Status (DASS) Graduation rate was calculated at 90.8%. This is very high for a DASS school serving
students who enroll needing more than +30 credits to graduate on average. This is a +8.10 point increase, from the baseline year, and it has
been high over the last two years. 100% of our English learners, including LTELs graduated in 2025. Our Hispanic and White student groups
graduated at 91.7%, which is above the all-student group. Additionally, our low-income was 90.3 %, which is high. African American students
graduated at 85.0%, which is a decline. Our students with disabilities group was the lowest at 84.1 % and is of concern. Our homeless, foster
youth, and Asian student groups did not have enough in the population to warrant a calculation. This shows that our mission of meeting
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students’ academic and social-emotional needs was effective. We plan to increase our success with our students by increasing such
supports as tutoring, for all seniors.

Attendance

Our attendance rate is high at 93.79 % and high and is approaching our target of 95%. We believe that the re-engagement strategies that we
implemented, to help students and families during the crisis, also contributed to increasing the student’s average attendance rate. Our
teachers and retention support staff worked to address the serious concerns we had for students dropping out. Building relationships and
staying connected to students has kept the students enrolled in school and attending regularly.

Non-Completer Rate

Our non-completer rate 6.44%, which is below our 10% internal threshold, but just 3 points above the expected three-year outcome. This
metric was recalibrated to be an end-of-year measurement, which resulted in a slight increase. Our teachers and retention support staff work
to address the serious concerns we have for students potentially dropping out. Building relationships and staying connected with students
has kept the non-completer rate low.

Success Rate

Another important measure for us is our success rate, which is the percentage of students who graduate, along with the percentage that are
retained or returned to their local school district. Our success rate is running high at and is 93.56%. This is just 3.5 points away from our
target outcome. This metric was recalibrated to be an end-of-year measurement. It's been high over the last three years and shows that our
mission of meeting students’ academic and social-emotional needs continues to be effective.

Credit Completion

Our credit completion rates are a very important local metric that helps to monitor progress towards graduation. It has increased over the last
two years. This year it was 5.29, which is high. With additional supports in place, such as tutoring, our students were able to earn on average
+21% more credits compared to the baseline. Our low-income students earned 20.5% higher credit completion rate than the baseline year
and had an average rate of 5.17, which is high. Students in the English learner and special education groups earned +.68 and +.49 points
higher, respectively, in credit completion compared to the baseline year. The foster youth student group also increased slightly by +.29. The
foster youth group was 1.45 points below the all-student group. We expect to continue to increase our credit completion rates for all students
so that they stay above 4.0 or higher each learning period.

English Learner Progress

The CA Dashboard ELPI is green and shows 45.7% making progress towards English. Although this is an increase of +7.4% points from the
previous year, our previous status was Orange. Our LTEL group was also Green showing 46.4% making progress and +8.2 point increase.
This met our expected outcome is 45%. Our English Learner reclassification rate increased from a baseline of 16% to 22% this year. This is
above the expected outcome of 20%. The English Learner Progress Indicator shows that the state average was 45.7% of all EL students
who made progress last year. We matched the state average.

CA Dashboard English Language Arts
Our Academic Indicator for English Language Arts showed the all-student group performing at 52.5 points below standard and received an
Orange status. This meets our expected outcome. This was a +0.3 point maintenance from the previous year. No student groups were in the
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Red. Our students with disabilities by 16.4 points and English learners by 5.9 points. The Hispanic and the socioeconomically disadvantaged
student groups maintained, based on the previous year. Our African American, Asian, Filipino, White, LTELSs, foster youth, students with
disabilities, homeless, and all other groups did not have enough students for a status to be calculated.

CAASPP English Language Arts

The CAASPP scores grew by +1 % to 28% last year. Although this is short of the third-year target, it's a +4% growth from the baseline. Most
of our students come to us deficient in credits and skills and they score at the 7th grade level in ELA. Hispanic students scored above the all-
student group at 31%. The student groups who were below the all-group were foster youth at 14%, students with disabilities at 11%, African
American students at 6%. Above the all-student group was the White group at 42%. Other groups, like English Learners, did not have
enough student for a calculation. This is because we serve students who are traditionally 3-4 grade levels behind in their schooling.

CA Dashboard Mathematics

The Academic Indicator for Mathematics for the all-student group earned an Orange status by increasing +7 points from the previous year.
The all-group was below standard by 151.6 points. English Learners and socioeconomically disadvantaged students earned an Orange
status as they increase by 7.9 and 6.5 points, respectively. Our Hispanic student group and students with disabilities maintained their Red
status. Our African American, Asian, White, LTEL, homeless, foster youth, and all other student groups, did not have enough students to
warrant a calculation. There were no other groups who were two or more performance levels below the “all-student” group.

CAASPP Mathematics

Our 11th graders scored 7% meeting standards on the CAASPP for Mathematics. This is a +1% increase from the previous year. Our
Hispanic student group scored at 7%, and the low-income students were at 7%. Students with disabilities scored at 5%, and African
American at 3%, which below the all-student group. White student group was at 16%. English Learners at and all other student groups, did
not have enough students to warrant a calculation. This is because students who enroll with us are typically 3-4 grade levels behind in their
schooling.

CAASPP Science

The CAASPP Science scores also showed that 21% of our high school students were meeting or exceeding standards. This was about a
+8% points increase from the baseline year, but it’s still below our expected outcome of 25%. 100% of our foster youth were proficient. Our
low-income student were at 21% and Hispanic students were at 23%. White students were at 40% and above the all-group. Other student
groups were below or not enough to warrant a calculation. We serve students who are traditionally 3-4 grade levels behind in their schooling.

Suspension and Expulsion Rate

Suspension rate was Blue, which is “Very Low” on the CA Dashboard. It was 0.3% for the all-student group, and Green for students with
disabilities. Our White and African American, homeless, Hispanic, foster youth, and socioeconomically disadvantaged students earned a
Blue status. Our English learners and LTEL students had 0% suspensions. Expulsions were low at 0.08%.

Chronic Absenteeism

We have a small number of students enrolled in grades K-8. The overall color rating was Green, as absenteeism declined 2.5% from the
previous year. The all-student group was 4.9% chronically absent. The low-income student group was Blue, and the Hispanic group was
Green. However, our African American student group was Yellow and students with disabilities was in the Orange.
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School Survey Results

Our school survey data shows that 96% of our students felt connected this year. This is the same as last year and is over our expected
outcome. This is an important metric for us, and we expect to be higher each year. Face-to-face interaction with a caring adult will help
students feel connected. Additionally, 99% of the students surveyed said that they feel safe at school. It is very important to us to ensure that
we are doing everything possible to provide students with time and attention to support them during their time with us. Teachers also
reported that 98% are feeling safe and 99% feel connected to the school. We have high expectations for school safety and connection, and
we intend to continue to improve our school connectedness.

Parents are encouraged to participate in their student’s education as well as school activities, events, and celebrations. Parents participate in
our PAC and ELAC meetings. On the school survey, 99% said that they feel encouraged to participate this year, which is a +10 point
increase from the baseline year.

Standards were met for the following state indicators:
* Parent Engagement,

* Local Climate Survey,

* Access to a Broad Course of Study,

* Basic Teacher and Instructional Materials, and

* Implementation of Academic Standards.

How will we maintain our success?

We plan to maintain and build on our success by implementing our LCAP actions to fidelity, carefully monitoring our progress, and by
discussing our results within our professional learning community. We will continue to grow in our capacity as we engage in a process of
continual improvement based on the Plan-Do-Study-Act model. Data discussions with teachers and administration will be grounded in
learning community protocols aimed at improving performance on student outcomes.

The goals and actions articulated in our LCAP support our personalized learning model and adequate funding is provided to ensure that
effective strategic supports such as tutors, student retention services, and trauma-informed trained teachers continue. We monitor the
progress of our students through multiple measures around engagement and academic performance. LCAP data and other local data are
discussed quarterly and shared with our educational partners, including the school board.

Due to the nature of our credit recovery, independent study, and Dashboard Alternative School Status (DASS) program, certain data points
are not included in the LCAP. Students do not take Advance Placement, or pass EAP in any amount greater than 11, and the CDE prohibits
any potentially identifying student data. The federal calculation for the 4—5-year cohort graduation rate and the chronic absenteeism rate
metrics are also not a match for our program, because the calculations are for seat-based programs and not short-term independent study
programs that have students with high mobility. We utilize alternative metrics such as the one-year DASS graduation rate and local
attendance rates to monitor and report our students’ progress towards graduation. Furthermore, our dropout rate is calculated as our non-
completer rate, which tracks any student who does not report to us that they have continued with another program to complete their
education.
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Reflections: Identified Need

Our school is participating in Differentiated Assistance (DA) and we are working with county experts. We did a robust needs analysis for
student groups in the Red on the CA Dashboard. We also used additional data state and local metrics to identify student groups’
performance gaps and resource inequities. We used student outcomes data from the latest CA Dashboard, DataQuest, CALPADS reports,
and local LCAP data tracking. The data shows that multiple areas must be addressed as goals and actions in the LCAP. Our internal data
collection and reporting system uses metrics that are aligned with state indicators and local performance indicators. We regularly monitor and
evaluate our identified outcomes, so that we can make program adjustments in areas that require improvement. As a professional network,
we used a fishbone protocol for our needs assessment around our low graduation results. This revealed that multiple causes play into the
graduation rate that needs to be managed, such as credit completion, attendance, student motivation, parent engagement, and tutoring.

Our school was identified for Comprehensive Support and Improvement (CSl), as the result of a low federal 4-5-year cohort graduation rate.
Each year we engage in a cycle of improvement and examine the school data to determine if we will need to take action in the areas of
graduation, credit completion, EL reclassification, and academic indicators by increasing tutoring support for students who are in line to
graduate. This section describes our needs assessment, to meet the federal requirement for CSI.

State performance indicators from the California School Dashboard show the following indicators were very low:
5-Year Cohort Graduation Rate

The federal 4-5-year cohort graduation rate is very low and qualified us for CSI. The 5-year graduation rate was 43.2% in 2025, 25.5% in
2024 and 26.9% in 2023. This is far below the 68% threshold. The student group data used in our analysis is from the Dashboard and is also
reported in DataQuest. There was an increase of 17.7% compared to last year. Our Hispanic students were at 45.4% and increased by 21.1
points. Additionally, our socioeconomically disadvantaged were at 43.2% and maintained. English Learners and LTELs were 41.7% and
40.6%, respectively. Our African American student group was at 40% and students with disabilities was at 33.3%. There were not enough
students in the following groups to warrant a performance color for Asian, two or more races, homeless, foster youth, White and Filipino. We
recognize the inequities between the highest student group and the other student groups and our plan to address the gap in graduation
scores is outlined in our CSI plan and the LCAP.

Retention Rate

One critical focus of our program is to improve the performance of our disengaged students and address social-emotional concerns such as
trauma. We identify, early on, which students are not completing their schoolwork and then assign them tutors to ensure that they help
support student learning. This metric was recalibrated to be an end-of-year measurement. At the end of 2025, our retention rate was
81.26%, which is 8.9 points below our target outcome. We will continue to ensure that our teachers, tutors, and counselors collaborate as a
team to retain students.

Student Groups with Lowest Performance Levels from 2023 CA Dashboard:
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Graduation Rate Indicator: African-American, Hispanic, English learners, socioeconomically disadvantaged, students with disabilities, and
White.

English Learner Performance Indicator: none

Academic Indicator -English Language Arts: Hispanic, students with disabilities, and socioeconomically disadvantaged.

Academic Indicator -Mathematics: Hispanic, students with disabilities, and socioeconomically disadvantaged.

College and Career Indicator: African-American, Hispanic, English learners, socioeconomically disadvantaged, students with disabilities, and
White.

Learning Recovery and Emergency Block Grant

Our school had unexpected LREBG funds for the 2025-26 school year. The LREBG funded action may be found in Goal 1, Action 8. See
action for description of the rationale for choosing the selected actions.

Reflections: Technical Assistance
As applicable, a summary of the work underway as part of technical assistance.

Reason for Technical Assistance:

Initially, our collaborative CSI/DA improvement team analyzed the 2023 CA Dashboard Academic Performance Indicators results and
identified that our students with disabilities were in the red for ELA and orange for math. Our Hispanic and socioeconomically disadvantaged
students were red in Math and were orange in ELA. As part of receiving technical assistance, AVLA began to work with the Los Angeles
County Office of Education. AVLA received training to support improvement planning and the execution of PDSA cycles. Utilizing state and
local data, we conducted a thorough root cause analysis, formulated a theory of action/improvement, and actively collaborated within the
PDSA cycle to drive improvement initiatives. AVLA completed a collaborative evaluation and professional needs assessment and analyzed
data on the California School Dashboard and internal data. With support from LACOE, it was determined that AVLA will focus on English
Language Arts CAASPP scores for Hispanic students and the reclassification rate of English Learners. AVLA site leadership will begin a
system that better tracks the classes students are assigned, with an emphasis on students completing math and English credits. Staff who
work with EL students will be better supported through increased data tracking and professional development. Finally, there will be a bigger
push to increase the number of students seeing a tutor. AVLA expects these adjustments to have a positive impact on AVLA student groups’
performance on the CA Dashboard.

Summary of the work underway as part of receiving technical assistance:

This year, we continued working with the Los Angeles County Office of Education, as part of our technical support for Differentiated
Assistance. Our CSI/DA improvement team collaborated with them multiple times this year and continues to receive support. The DA team
analyzed the 2025 CA Dashboard Academic Performance Indicator results and saw the student groups in the red were our Hispanic, and
Students with Disabilities in Mathematics. There were no student groups in the red for ELA, indicating AVLA'’s goal of focusing on improving
ELA scores last year was effective. Our actions were to require students to turn in at least one English credit a learning period and provide
students with interventions if their NWEA scores indicated they needed it. ELA scores increased by +8.0 points from the baseline, and the
Hispanic group is now out of the red. LCAP Action 1.2 in the 2026-2027 LCAP was updated with these interventions in order to address this
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required action. Given these results we completed a new needs assessment to identify root causes in the Hispanic students mathematics
scores and worked with the county on possible actions that could improve our student outcomes. Our next steps will be to require students to
turn in at least one math credit a learning period and to provide students with interventions if their NWEA scores indicate they need it.

Finally, we plan to develop our MTSS framework to improve our comprehensive approach in a system of continual support and improvement.

Comprehensive Support and Improvement

An LEA with a school or schools eligible for comprehensive support and improvement must respond to the following prompts.

Schools Identified
A list of the schools in the LEA that are eligible for comprehensive support and improvement.

Antelope Valley Learning Academy is a single LEA, K-12 school with two campuses.

Support for Identified Schools
A description of how the LEA has or will support its eligible schools in developing comprehensive support and improvement plans.

We are a single-school LEA with Dashboard Alternative School Status. This is a summary of how we supported ourselves in the
development of the Comprehensive Support and Improvement plan. With guidance and training from the CDE, the county, and our local
professional network, we did the following:

« We assigned our State and Federal Programs coordinator to collaborate with the school in conducting a needs assessment. By
analyzing the 2023, 2024, and 2025 CA Dashboard 5-year cohort graduation data to identify gaps and inequities between the
highest student group and the other groups. The results are described in the Identified Needs section in the LCAP Plan Summary.
Our framework was Carnegie’s Improvement Science, and our model is the Plan-Do-Study-Act process for continual improvement.

o The type of data collected for the needs assessment was CA Dashboard, NWEA test results, graduation results, grade level
enrollment, senior survey results, annual survey results, dual enroliment data, attendance data, tutoring participation, EL progress,
types of counselor referrals, and credit completion data.

e The educational partners were engaged in the process through meetings held by leadership, sharing the data, and eliciting
consultation from ELAC, PAC, staff, and student groups. Our discussions centered on equity for all students with regard to learning
expectations and obstacles to achieving their potential. Access to quality materials, aspirations beyond high school, and
instructional support such as tutoring were also discussed. Additionally, community partners reviewed graduation data. This helped
to reveal root causes: lack of academic ownership; lack of motivation; lack of relevant, highly engaging programming; and social-
emotional barriers because of induced trauma. The admin team utilized the fishbone protocol around credit completion rates, and
the potential resource inequities questions helped frame our analysis. We then engaged our educational partners, PAC/ELAC
parents, students, teachers, classified, and administration in the analysis of the data. This led to their support for Goal 1 Action 3,
which assigns intensive tutoring to students as a means to improve the graduation rate. They also supported the development of
strategic one-to-one academic planning and increased post-secondary readiness opportunities.
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« The data informed the CSI plan by guiding the root cause analysis towards the need for a focus on both 9th and 12th grade one-to-
one academic planning, and post-secondary readiness through dual enrollment and CTE courses. At the same time, the data
demonstrates the need to continue intensive tutoring supports. Viable research-based strategies, proper implementation, and
progress monitoring would increase student credit completion and, therefore, graduation rates.

Evidence-Based Interventions — 1:1 Academic Planning, Intensive Tutoring and Post-Secondary Readiness

The Director of Educational Services and the State and Federal Programs Coordinator supported the school by leading the principal’s team
through the needs assessment, identifying the evidence-based strategies, and then together led the staff through the selection of evidence-
based strategies at their staff meeting.

The process for matching the selected intervention with the identified need was a collaborative endeavor through our professional network.
We met regularly to study the data. From our needs assessment, we saw that students whose teachers created a more robust academic plan
and followed it were more successful in school. We also saw a correlation in higher credit completion rates with those students who engaged
in weekly tutoring sessions, who were enrolled in a dual enrollment class, and/or participated in a CTE class or an SGI class than those who
were not. With guidance from CDE and county offices, we searched out solutions to improving our graduation rate, and we landed on the
following evidence-based research. In determining the selection of strategies to improve graduation, we considered and identified the
following evidence-based research interventions from these sources:

« The California Department of Education (CDE) and the California Collaborative for Educational Excellence (CCEE) provide
evidence-based research focused on high-impact tutoring (also known as high-dosage tutoring). Their resources emphasize that
tutoring is one of the most effective interventions for accelerating learning, particularly for students performing below academic
thresholds.

o The CCEE, in partnership with J-PAL North America (MIT), provides a "Learning Path" on implementing evidence-based tutoring.
Key Principles of Effective Tutoring: The CCEE highlights that to be effective, tutoring should be:
o High-dosage/Frequency: Three or more sessions per week.
o Integrated into the school day: Tutoring is most effective when done during school hours.
o Trained Personnel: Tutoring is more effective when conducted by teachers or professional tutors rather than volunteers.
o Small Group/1-on-1: Specific ratios are recommended (no more than 1:4 for middle/high school).

o CCLA (California Collaborative for Learning Acceleration): CCEE administers this initiative, providing an online repository of
professional learning for mathematics, literacy, and language development.

« The impact of high-impact tutoring on student attendance: Evidence from a state initiative: Lee, M. G., Loeb, S., & Robinson, C. D.
(2025). Ed Working Paper No. 24-1107, Annenberg Institute at Brown University.

« Personalized Learning Initiative Research Team. (2024). Realizing the promise of high dosage tutoring at scale: Preliminary
evidence for the field. University of Chicago Education Lab & MDRC.
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e Guryan, J., Ludwig, J., Bhatt, M. P., Cook, P. J., Davis, J. M. V., Dodge, K., Farkas, G., Fryer, R. G., Jr., Mayer, S., Pollack, H.,
Steinberg, L., & Stoddard, G. (2023). Not too late: Improving academic outcomes among adolescents. American Economic Review,
113(3), 738-765.

e Anger, S., Christoph, B., Galkiewicz, A., Margaryan, S., Sandner, M., & Siedler, T. (2025). Online tutoring, school performance, and
school-to-work transitions: Evidence from a randomized controlled trial (Discussion Paper No. 18307). IZA Institute of Labor
Economics.

o Berger, A., Garet, M., Hoshen, G., Knudson, J., & Turk-Bicakci, L. (2014). “Early college, early success: Early college high school
initiative impact study.” Washington, DC: American Institutes for Research. AIR_ECHSI_Impact_Study Report- NSC_Update 01-
14-14 pdf

o Cook, P.J., Dodge, K., Farkas, G., Fryer, R. G., Guryan, J., Ludwig, J., Mayer, S., Pollack, H., & Steinberg, L., (2015) “Not Too Late:
Improving Academic Outcomes for Disadvantaged Youth.” Northwestern University, Institute for Policy Research Working Paper,
WP-15-01.Retrieved from not_too_late. improving_academic_outcomes_for_disadvantaged_ youth 2015.pdf (harvard.edu)

o Durlak, J.A., Weissberg, R.P., Dymnicki, A.B., Taylor, R. D. Schellinger, K.B., (2011). “The Impact of Enhancing Students’ Social
and Emotional Learning: A Meta-Analysis of School-Based Universal Interventions.” Child Development, January/February 2011,
Volume 82, Number 1, 405-432. Retrieved at The Impact of Enhancing Students' Social and Emotional Learning: A Metanalysis of
School-Based Universal Interventions (bsl.org.au)

« Edmunds, J., Unlu, F., Glennie, E., Bernstein, L., Fesler, L., Furey, J., & Arshavsky, N. (2015). “Smoothing the transition to
postsecondary education: The impact of the Early College Model.” Retrieved from http://www.serve.org/

o George Washington University Center for Equity and Excellence in Education. “Evidence-Based Resources for Keeping Students on
Track to Graduation.” (2012) 1_graduation_evidence _based_resources.pdf (lacoe.edu)

e Nickow, A.J., Oreopoulos, P., Quan, V., (2020). “The Impressive Effects of Tutoring on PreK-12 Learning: A Systematic Review and
Meta-Analysis of the Experimental Evidence.” (EdWorking Paper: 20-267). Retrieved from Annenberg Institute at Brown University:
https://doi.org/10.26300/eh0c-pc52

« Rumberger, R. Addis, H., Allensworth, E., Balfanz, R., Bruch, J., Dillon, E., Duardo, D., Dynarski, M., Furgeson, J., Jayanthi, M.,
Newman-Gonchar, R., Place, K., & Tuttle, C. (2017) “Preventing drop-out in secondary schools” (NCEE 2017-4028). Washington,
DC: National Center for Education and Regional Assistance (NCEE), Institute of Educational Sciences, U.S. Department of
Education. Retreived from https://whatworks.ed.gov

« Shields, K.A., Bailey, J., Hanita, M., & Zhang, X. (2021). “The effects of accelerated college credit program on educational
attainment inRhode Island” (REL 2021-103). Washington, DC: U.S. Department of Education, Institute of Education Sciences,
National Center forEducation Evaluation and Regional Assistance, Regional Educational Laboratory Northeast & Islands. Retrieved
fromhttps://ies.ed.gov/ncee/edlabs.
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« U.S. Department of Education, Institute of Education Sciences, What Works Clearninghouse. (2017, February). “Transition to
Collegeintervention report: Dual Enroliment Programs.” Retrieved from https://whatworks.ed.gov

o U.S. Department of Education Elementary and Secondary Education, “Using Evidence to Strengthen Education Investments.”
(2016,September). Retrieved from guidanceuseseinvestment.pdf (ed.gov)What Works Clearinghouse. “Evidence Review Protocol
for Dropout Prevention Interventions.” (2014 )https://ies.ed.gov/ncee/wwc/Docs/ReferenceResources/wwc _dp protocol v3.0.pdf

e Yeager, D. S., Romero, C., Paunesku, D., Hulleman, C. S., Schneider, B., Hinojosa, C., Lee, H. Y., O'Brien, J., Flint, K., Roberts, A.,
Trott,J., Greene, D., Walton, G. M., & Dweck, C. S. (2016). “Using design thinking to improve psychological interventions: The case
of the growth mindset during the transition to high school.” Journal of Educational Psychology, 108(3), 374—-391.
https://doi.org/10.1037/edu0000098

Therefore, the following strategies will be scaled or implemented into our CSI strategic plan:
|. Continue—Expand Services

a.Intensive Tutoring—Coordinated to reflect one-to-one academic planning and Tier 1 intervention. As per our data analysis, students who
received tutoring completed an average 50% more work than their counterparts. This directly aligns with The Impressive Effects of Tutoring
on PreK-12 Learning. This research was on math tutoring and used a randomized controlled trial of 2,718 males in the ninth and tenth
grades from the south and west sides of Chicago. They were 90% on free and reduced lunch programs, and 95% were either African
American or Hispanic, which is like our student population. They demonstrated an increase in math scores by 0.19 to 0.31 standard
deviations, as well as increases in math grades by 0.50 standard deviations. The positive impact of tutoring is also supported by the meta-
analysis of the studies listed above, with one study in particular stating that there was an effect size for this practice above a 0.33 standard
deviation (Nickow, Oreopoulos, Quan, 2020).

The rationale for selecting the intervention is based on three main components. First, our students are exceptionally low in math skills, which
inhibits their capacity to earn credits towards graduation. Secondly, education research points to intensive tutoring as a viable means to
increase math performance, which in turn will increase credit completion. Thirdly, increasing students’ capacity to earn credits through
intensive tutoring will yield higher graduation rates.

b.Dual Enroliment—Coordinated to reflect one-to-one academic planning and post-secondary readiness. As per our data analysis,
approximately 15% of students engaged in a dual enroliment course. Of these, all seniors have completed college Profiles, completed the
FAFSA, and graduated within the one-year DASS cohort. This directly aligns with two studies that meet WWC group design without
reservations: Berger et al. (2014) and Edmunds et al. (2015). The Berger et al. (2014) study found a statistically significant correlation
between students participating in a dual enrollment course and completing high school. Out of a sample size of 2,458 students the average
improvement index was a positive +9 percentile points. A conclusion of statistically significant was given. Out of a sample size of 2,141
students, the average improvement index was a positive +3 percentile points when analyzing students in dual enrollment classes and
general academic achievement in high school. This, too had the conclusion of being statistically significant. The Edmunds et al. (2015) study
found comparable results: out of a sample size of 1,594 students, the average improvement index was a positive +5 percentile points for
students' individual enroliment and completing high school. Out of a sample size of 676 students, the average improvement index was a
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positive +13percentile points for students in dual enrollment and academic achievement in high school. Both findings are categorized as
statistically significant.

The rationale for selecting the intervention is based on three main components. First, many of our students will be first-generation college
students; dual enrollment allows for acclimation. Secondly, dual enrollment offers us the opportunity to teach, model, and practice study skills
and discipline needed to thrive in the demands of college life. Thirdly, our students can gain college credits at no cost to their families.
Moreover, Preventing Dropouts in Secondary Schools affirms, “students are engaged in school when they are interested in their classes and
see them as important to their future, and when they feel they belong in school. Engaged students have good attendance, come to class
prepared, and are able to navigate daily challenges in and out of school. These behaviors, in turn, improve course pass rates and help
students establish positive relationships with teachers and peers, reinforcing students’ sense of belonging in school” (Rumberger et al,p. 28).

Il. Implement—New Supports and Services

a. One-to-One Academic Planning and Advising—Coordinated to reflect the personalization of our independent study model. As per our data
analysis, students who received ongoing advising and monitoring of their academic plan—12th-grade students—completed more work than
all other students. The consistent guidance and mentorship allowed for student voice, efficacy, and advocacy—an overall growth mindset. All
incoming 9th-grade students will receive one-to-one academic planning and advising, and will engage in monthly progress monitoring
meetings. This directly aligns with Yeager et al. (2016), “We test the methodology using the case of fixed versus growth mindsets during the
transition to high school. Qualitative inquiry and rapid, iterative, randomized “A/B” experiments were conducted with 3,000 participants to
inform intervention revisions for this population. Next, 2 experimental evaluations showed that the revised growth mindset intervention was
an improvement over previous versions in terms of short-term proxy outcomes (Study 1, N=7,501), and it improved 9th-grade core-course
GPA and reduced D/F GPAs for lower-achieving students when delivered via the Internet under routine conditions with 95% of students at
10schools (Study 2, N=3,676). Although the intervention could still be improved even further, the current research provides a model for how
to improve and scale interventions that begin to address pressing educational problems. It also provides insight into how to teach a growth
mindset more effectively.

The rationale for selecting the intervention is based on three main components. First, most of our 9th-grade families are unfamiliar with the
independent study model. Secondly, most incoming first-year students score below grade level on NWEA MAP tests. Thirdly, many incoming
9th graders lack self-awareness and lack experiences to help determine affinity assets, both of which are useful to determine post-
secondary interests.

Resource Inequities Analysis (Based on data using the 2023, 2024, and 2025 Dashboards as stated in the Reflections — Annual Performance
section)

The Director of Educational Services and the State and Federal Programs coordinator provided guidance to the school through a resource
inequities analysis. The CA Dashboard 5-year graduation rate was 43.2% in 2025, 25.5% in 2024, and 26.9% in 2023. This is far below the
68% threshold. The student group data used in our analysis is from the Dashboard and is also reported in DataQuest. There was an increase
of 17.7% compared to last year. Our Hispanic students were at 45.4% and increased by 21.1 points. Additionally, our socioeconomically
disadvantaged were at 43.2% and maintained. English Learners and LTELs were 41.7% and 40.6%, respectively. Our African American
student group was at 40%, and students with disabilities were at 33.3%. This showed that more funds should be added to LCAP Goal 1-
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Action 3, Goal 1-Action 4, Goal 2-Action 3, and Goal 3-Action 2. The data shows that there are inequities in performance. Our LCAP, with its
CSlI plan, addresses them in a comprehensive manner with research-based strategies such as 9th and 12th-grade one-to-one academic
planning and post- secondary readiness through dual enrollment and CTE courses.

We are a DASS charter school, and as a single school LEA, we do not take the federal CSl funds because the LCFF funding for our LCAP is
sufficient. The resource inequities are addressed by using LCFF funds to adequately support our funding in LCAP Goal 1-Action 2, Goal 1-
Action 4, Goal 2-Action 3, and Goal 3-Action 2 to support the gaps of academic planning and post-secondary readiness. These goals will
provide funding to enhance and/or implement these strategies, which are essential to drive personalized academic and social-emotional
plans for all students (through intentional cohort structures). Each personalized plan will be designed to create an optimal path toward
graduation and post-secondary readiness. The guiding framework used for this resource analysis was from The Alliance for Resources
Equity@www.educationresourceequity.org. We also used the Dimensions of Resource Equity — School-level Diagnostic Questions to
determine key resource levers and create equitable learning experiences for all students. Additionally, the inequities rubric, provided by the
Los Angeles County Office of Education, was used to help identify if there were any barriers to the following:

Access to Highly Qualified Teachers

Access to Counselors

Access to Student Retention Services

Access to Tutors

Access to interventions, both social-emotional and academic

Access to incentives for attendance, graduation, and retention

Access to support for high needs English Learners, foster youth, special education, and homeless
Access to technology and instructional materials

Furthermore, the framework for guiding our process was based on Improvement Science in Education from the Carnegie Foundation for the
Advancement of Teaching (2015). The Plan, Do, Study, Act (PDSA) model, when done frequently and in collaboration with a network, will
help our school improve its outcomes on multiple metrics. Through our professional network, we used a Fishbone protocol to determine root
causes behind the conditions and drivers that lead to the outcome of a graduation metric. This helped us to define the problem we would like
to address. Our discussion focused on what changes we wanted to introduce and why. We plan to collect and share data regularly around
credit completion, attendance, and senior graduation progress to help answer the question: “How will we know which change is an actual
improvement?”

The Six Principles of Improvement from the Carnegie Foundation helped provide a foundation for our analysis:

1)Make the work problem specific and user-centered: What specifically is the problem we are trying to solve?

2)Variation in performance is the core problem to address: What works, for whom, and under what set of conditions?

3)See the system that produces the current outcomes: What are the drivers that yield change?

4)We cannot improve at scale what we cannot measure: What are the key outcomes that track progress?

5)Anchor practice improvement in disciplined inquiry: How will we engage in rapid cycles of Plan, Do, Study, Act (PDSA)? “How will we know
which change is an actual improvement?”

6)Accelerate improvements through networked communities: How can we accomplish more together?

2026-27 Local Control and Accountability Plan for Antelope Valley Learning Academy Page 17 of 134



These guiding principles will be utilized in our schools throughout the year as we meet to discuss progress and next steps.

Monitoring and Evaluating Effectiveness
A description of how the LEA will monitor and evaluate the plan to support student and school improvement.

The Director of Educational Services and the State and Federal Programs coordinator will support the school team and work with them in
monitoring and evaluating the effectiveness of their improvement plan throughout the school year.

The process, including metrics, used for monitoring the implementation of the CSI plan will be done by the Director of Educational Services,
the State and Federal Programs coordinator, and site leadership. Leadership will meet regularly to review the plan's implementation and
effectiveness. New and existing data tracking will be conducted on our internal data tracking platforms, and reports using this data will be
given to staff monthly. The principal/leadership team presents the credit completion and tutoring data to the school site. This will be done
every learning period (which is four weeks).

Additionally, we will collaborate with our professional learning community network and implement the Plan, Do, Study, Act (PDSA) model as
our process for continuous improvement. Through a collaborative team of school educators, we will use school data: NWEA, credit
completion, attendance, tutoring data, dual enroliment and CTE participation, professional development participation, and senior progress to
inform our inquiry and help focus on our results. By monitoring our evidence-based interventions, we can determine if the interventions are
positively impacting each cohort’s outcomes. We will study benchmark data to drive momentum or to determine what adjustments might be
necessary to address problems of practice.

In addition, counselors will collaborate with teachers and families to ensure students are appropriately pacing towards graduation. The
students’ individualized plans will be reevaluated biannually to account for changes in the students’ interests and post-secondary goals. We
will continue to develop the skills of our teachers/tutors and care providers to both monitor and respond to the academic and SEL needs of
our students.

To monitor progress on our Comprehensive Support and Improvement plan, we will engage teachers, students, parents, and the school
board monthly. We will share our benchmark progress on our CSlI plan at least twice a year. We can build the capacity of our Parent Advisory
Committee (PAC) and English Learner Advisory Committee (ELAC) by sharing the school data progress with them at their meetings and
eliciting their feedback as part of our PDSA model. Our school board learns about student progress towards graduation on a regular basis,
but with the CSI plan in place, we will ask for their feedback and input as part of our process. We will leverage student voice as we continue
to collaborate and celebrate as students make progress towards graduation.
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Engaging Educational Partners

A summary of the process used to engage educational partners in the development of the LCAP.

School districts and county offices of education must, at a minimum, consult with teachers, principals, administrators, other school personnel,
local bargaining units, parents, and students in the development of the LCAP.

Charter schools must, at a minimum, consult with teachers, principals, administrators, other school personnel, parents, and students in the

development of the LCAP.

An LEA receiving Equity Multiplier funds must also consult with educational partners at schools generating Equity Multiplier funds in the
development of the LCAP, specifically, in the development of the required focus goal for each applicable school.

Educational Partner(s)

Process for Engagement

PAC/Parent Advisory Committee

9/22/25 - Agenda items included: What is PAC, LCAP data and
updates, site streering committee, IDs and cell phone policy, credit
completion expectations, parent participation expectations and
upcoming PAC dates. Agenda items tied to LCAP Goal 1 - Increase
Academic Progress, Goal 3 - Increase Student Retention and Goal 4 -
Increase Stakeholder Engagement.

11/20/25 - Agenda items included: Cell phone protocols, NWEA
dates, CAASPP data, upcoming school events, CCSPP grant update,
and the LCAP survey. Agenda items tied to LCAP Goal 1 - Increase
Academic Progress, Goal 2 - Students will Gain Skills for College and
Career-Readiness, Goal 3 - Increase Student Retention and Goal 4 -
Increase Stakeholder Engagement.

2/19/26 - Agenda items included: Updates on LCAP spending,
CAASPP testing, upcoming parent teacher conferences, school
events, upcoming meeting dates. Agenda items tied to LCAP Goal 1 -
Increase Academic Progress, Goal 2 - Students will Gain Skills for
College and Career-Readiness, Goal 3 - Increase Student Retention
and Goal 4 - Increase Stakeholder Engagement.

4/30/26 - Agenda items include: Data share out, new cell phone
policy, Differentiated Assistance (DA) share out, Comprehensive
Support and Improvement (CSI) share out, LREBG intervention
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Educational Partner(s)

Process for Engagement

programs and support staff, and Long-Term English Learner
materials, support and interventions.

ELAC/ English Learner Advisory Committee

8/22/25 - Agenda items included: school updates, school year
expectations, EL support and programs, upcoming events, parent
expectations, student awards and recognitions, and a parent survey.
Agenda items tied to LCAP Goal 1 - Increase Academic Progress,
Goal 3 - Increase Student Retention and Goal 4 - Increase
Stakeholder Engagement.

11/20/25 - Agenda items included: the purpose of ELAC, ELPAC
overview and student goal setting, community programs and benéefits,
student and family resources and a needs assessment. Agenda items
tied to LCAP Goal 1 - Increase Academic Progress, Goal 2 - Students
will Gain Skills for College and Career-Readiness, Goal 3 - Increase
Student Retention and Goal 4 - Increase Stakeholder Engagement.

3/20/26 - Agenda items included: upcoming school events, ELPAC
testing, and student expectations for the rest of the year. Agenda
items tied to LCAP Goal 1 - Increase Academic Progress, Goal 3 -
Increase Student Retention and Goal 4 - Increase Stakeholder
Engagement.

4/30/26 - Agenda items include: Data share out, new cell phone
policy, Differentiated Assistance (DA) share out, Comprehensive
Support and Improvement (CSl) share out, LREBG intervention
programs and support staff, and Long-Term English Learner
materials, support and interventions.

Teachers and Staff

7/14/25 - Staff Professional Development and Meeting. Agenda items
included credit completion and attendance progress, addedums
procedures, Design Thinking phase 2 and group breakout sessions.
Agenda items tied to LCAP Goal 1 - Increase Academic Progress,
Goal 2 - Students will Gain Skills for College and Career-Readiness,
and Goal 3 - Increase Student Retention.

8/25/25 - Staff Professional Development and Meeting. Agenda items
included credit completion and attendance progress, staffing updates,
and crisis protocols. Agenda items tied to LCAP Goal 1 - Increase
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Educational Partner(s)

Process for Engagement

Academic Progress, Goal 3 - Increase Student Retention and Goal 4 -
Increase Stakeholder Engagement.

9/22/25 - Staff Professional Development and Meeting. Agenda items
included credit completion and attendance progress, HDC updates
and prep for Back to School Night. Agenda items tied to LCAP Goal 1
- Increase Academic Progress, Goal 3 - Increase Student Retention
and Goal 4 - Increase Stakeholder Engagement.

10/27/25 - Staff Professional Development and Meeting. Agenda
items included credit completion and attendance progress, NWEA
testing progress, Annual Survey, establishing boundaries and building
relationships. Agenda items tied to LCAP Goal 1 - Increase Academic
Progress, Goal 2 - Students will Gain Skills for College and Career-
Readiness, Goal 3 - Increase Student Retention and Goal 4 -
Increase Stakeholder Engagement.

1/5/26 - Staff Professional Development and Meeting. Agenda items
included mission, vision and LCAP grounding, first semester data and
expectations for the new year. Agenda items tied to LCAP Goal 1 -
Increase Academic Progress, Goal 2 - Students will Gain Skills for
College and Career-Readiness, Goal 3 - Increase Student Retention
and Goal 4 - Increase Stakeholder Engagement.

2/23/26 - Staff Professional Development and Meeting. Agenda items
included credit completion and attendance progress, NWEA window
and human trafficking presentation. Agenda items tied to LCAP Goal
1 - Increase Academic Progress, Goal 3 - Increase Student Retention
and Goal 4 - Increase Stakeholder Engagement.

3/2/26 - Regional Meeting and Professional Development. Agenda
items included updates to curriculum, ongoing and new student
support services, duel enrollment, IXL implementation, and English
Learner data tracking and resources. Agenda items tied to LCAP Goal
1 - Increase Academic Progress, Goal 2 - Students will Gain Skills for
College and Career-Readiness, and Goal 3 - Increase Student
Retention.
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Educational Partner(s) Process for Engagement

Principals 7/29/25 - Updates and contributions from State and Federal,
Enrollment and Compliance, SOS team, Curriculum and Instruction,
College and Career, SPED, Community Programs, and Project
Managers. Notable topics: credit completion tracking, improved
communication between SRMs and principals, upcoming trainings
and PDs, dual enroliment and CTE best practices, and Youth Cinema
Project. Agenda items tied to LCAP Goal 1 - Increase Academic
Progress, Goal 2 - Students will Gain Skills for College and Career-
Readiness, Goal 3 - Increase Student Retention and Goal 4 -
Increase Stakeholder Engagement.

8/26/25 - Updates and contributions from area directors, Enrollment
and Compliance, Curriculum and Instruction, SOS team, College and
Career, SPED and Community Programs. Notable topics: Notable
topics: enCore training, new dual enrollment courses, Youth Cinema
Project, meeting norms, and regional data tracker. Agenda items tied
to LCAP Goal 1 - Increase Academic Progress, Goal 2 - Students will
Gain Skills for College and Career-Readiness, Goal 3 - Increase
Student Retention and Goal 4 - Increase Stakeholder Engagement.

9/23/25 - Updates and contributions from area directors, State and
Federal, SOS team, Enrollment and Compliance, Curriculum and
Instruction, College and Career, SPED, and Project Managers.
Notable topics: new student entry into SIS, annual survey window, re-
engagement protocol, upcoming meetings and PDs, SPED progress
reports, and yearly Pathways trips. Agenda items tied to LCAP Goal 1
- Increase Academic Progress, Goal 2 - Students will Gain Skills for
College and Career-Readiness, Goal 3 - Increase Student Retention
and Goal 4 - Increase Stakeholder Engagement.

10/21/25 - Updates and contributions from area directors, State and
Federal, SOS team, Enrollment and Compliance, Curriculum and
Instruction, College and Career, SPED, and Community Programs.
Notable topics: sub-region breakout and collaboration meetings were
held, credit completion expectations, winter PD, senior graduation
tracker, grade level advancement, IXL pilot, TESOL conference,
upcoming community outreach. Agenda items tied to LCAP Goal 1 -
Increase Academic Progress, Goal 2 - Students will Gain Skills for
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Educational Partner(s)

Process for Engagement

College and Career-Readiness, Goal 3 - Increase Student Retention
and Goal 4 - Increase Stakeholder Engagement.

11/18/25 - Updates and contributions from area directors, State and
Federal, SOS team, Enrollment and Compliance, Curriculum and
Instruction, College and Career, SPED, and Community Programs.
Notable topics: grad rate data, IXL demo, CTE and dual enrollment
recruitment support, AB740, and regional summit coming in March.
Agenda items tied to LCAP Goal 1 - Increase Academic Progress,
Goal 2 - Students will Gain Skills for College and Career-Readiness,
Goal 3 - Increase Student Retention and Goal 4 - Increase
Stakeholder Engagement.

1/13/26 - Updates and contributions from SOS team, Curriculum and
Instruction, College and Career, and Community Programs. Notable
topics: sub-region breakout and collaboration meetings were held,
regional crisis support systems and resources, recruitment and
enrollment updates, and parent ambassador program coming.
Agenda items tied to LCAP Goal 1 - Increase Academic Progress,
Goal 2 - Students will Gain Skills for College and Career-Readiness,
Goal 3 - Increase Student Retention and Goal 4 - Increase
Stakeholder Engagement.

2/10/26 - Updates and contributions from area directors, State and
Federal, SOS team, Enrollment and Compliance, Curriculum and
Instruction, College and Career, SPED, Project Managers and
Community Programs. Notable topics: sub-region breakout and
collaboration meetings were held, regional summit overview, P2
deadlines, dual enrollment data and updates, CAASPP trackers, and
SPED re-engagement protocols and tracker. Agenda items tied to
LCAP Goal 1 - Increase Academic Progress, Goal 2 - Students will
Gain Skills for College and Career-Readiness, Goal 3 - Increase
Student Retention and Goal 4 - Increase Stakeholder Engagement.

3/24/26 - Updates and contributions from area directors, State and
Federal, SOS team, Enrollment and Compliance, Curriculum and
Instruction, College and Career, SPED, and Community Programs.
Notable topics: Cell phone policy, Pathways trips, annual survey
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results, grad rates so far, upcoming SPED/SST trainings, 504
eligibility clarification, CTE and dual enrollment updates and
messaging, and PD options for curriculum and instruction. Agenda
items tied to LCAP Goal 1 - Increase Academic Progress, Goal 2 -
Students will Gain Skills for College and Career-Readiness, Goal 3 -
Increase Student Retention and Goal 4 - Increase Stakeholder
Engagement.

Administrators

The AVLA leadership team meets on a weekly basis to support
ongoing program implementation and continuous improvement
efforts. During these meetings, the team consistently reviews student
data to monitor progress toward desired outcomes and to determine if
adjustments to supports or strategies are needed. The team also
collaborates on planning upcoming events, refines implementation
plans for current and future initiatives, and addresses site and staffing
needs. Regional personnel are also brought in, as appropriate, to
provide guidance, resources, and additional support. Through this
structured approach, Desert Sands ensures that decision-making is
data-informed and responsive to student and site needs. Agenda
items tied to LCAP Goal 1 - Increase Academic Progress, Goal 2 -
Students will Gain Skills for College and Career-Readiness, Goal 3 -
Increase Student Retention and Goal 4 - Increase Stakeholder
Engagement.

A sample of dates the team met: 7/24/25, 8/14/25, 9/11/25, 10/23/25,
11/13/26, 1/22/26, 2/26/26 and 3/19/26

Students

8/6/25 - Enrollment Event - To support student enroliment, AVLA
hosted an enroliment event that provided students and their families
with an opportunity to complete the enrollment process while
participating in engaging activities. This event was designed to create
a welcoming environment and facilitate a smooth transition into the
school community. Activity tied to LCAP Goal 1 - Increase Academic
Progress, Goal 3 - Increase Student Retention and Goal 4 - Increase
Stakeholder Engagement.

10/30/25 - AVLA hosts an annual Fall Festival designed to promote
student and family engagement through a variety of interactive,
community-building activities. This event provides a welcoming
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environment where students and their families can participate in
carnival-style games, entertainment, and other recreational
opportunities. In addition, community vendors and partner
organizations are invited to participate, offering resources and
services that support students and their families. Activity tied to LCAP
Goal 1 - Increase Academic Progress, Goal 2 - Students will Gain
Skills for College and Career-Readiness, Goal 3 - Increase Student
Retention and Goal 4 - Increase Stakeholder Engagement.

11/21/25 - Disney Grad Night - This event was hosted for fall
graduates. Graduates got to Disneyland and participate in all the
activities taking place during the Disney Grad Night event for
graduates. Activity tied to LCAP Goal 3 - Increase Student Retention
and Goal 4 - Increase Stakeholder Engagement.

12/12/25 - Fall graduation. AVLA hosted a graduation for its students
who completed their high school credits in the fall semester.
Graduates family members were invited to watch their student accept
their high school diploma. Activity tied to LCAP Goal 3 - Increase
Student Retention and Goal 4 - Increase Stakeholder Engagement.

1/14/25 - Scholarly Awards. AVLA hosted an awards ceremony to
recognize students who demonstrated strong academic progress and
achievement. Students and their families were invited to attend,
providing an opportunity to celebrate accomplishments and
strengthen school-community connections. Activity tied to LCAP Goal
1 - Increase Academic Progress, Goal 3 - Increase Student Retention
and Goal 4 - Increase Stakeholder Engagement.

2/19/26 - Healthy Relationships workshop - The AVLA counseling
team facilitated a workshop available to all students focused on
developing an understanding of healthy relationships. The session
also provided guidance on identifying characteristics of unhealthy
relationships and introduced strategies for avoiding or safely exiting
such situations. Through this workshop, students were supported in
building awareness and skills that contribute to their overall social-
emotional well-being. Activity tied to LCAP Goal 3 - Increase Student
Retention and Goal 4 - Increase Stakeholder Engagement.
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3/3/26 - Cal State University, Northridge trip - Students were invited to
tour the CSUN campus and learn more about the school, and
attending college. Activity tied to LCAP Goal 2 - Students will Gain
Skills for College and Career-Readiness, Goal 3 - Increase Student
Retention and Goal 4 - Increase Stakeholder Engagement.

SELPA/Special Education Local Plan Area

Our SELPA Compliance Officer vetted our LCAP this year
and stated that no changes were required.

The El Dorado Charter SELPA participates and provides
guidance in the CDE’s Special Education Monitoring
Processes.

The El Dorado Charter SELPA provides program and
technical support by the Program Specialist and/or other
SELPA team members.

Dropout (and Graduation), post-secondary outcomes data for
special education students are reviewed in a collaborative
process with the El Dorado Charter SELPA.

Guidance for developing and monitoring transition plans for
students with disabilities is regularly offered and available
from the El Dorado Charter SELPA.

Classified and Certificated Staff training related to special
education students is provided by the El Dorado Charter
SELPA as needed and requested.

The El Dorado Charter SELPA requests the participation of
parents of students with disabilities in the SELPA Community
Advisory Committee (CAC).

The SELPA Program Specialists were provided a copy of the
LCAP for consultation on the alignment of LCAP activities
with the annual assurances support plan.
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School Board

9/4/25 - Agenda items included: Approval of agenda and minutes,
approval of other items, finance update, superintendent update, and
closed session items. Agenda items tied to LCAP Goal 1 - Increase
Academic Progress, and Goal 4 - Increase Stakeholder Engagement.

12/9/25 - Agenda items included: Approval of agenda and minutes,
approval of other items, finance update, superintendent update,
principal update, LCAP mid year presentation with Learning Recovery
Emergency Block Grant Update, and closed session items. Agenda
items tied to LCAP Goal 1 - Increase Academic Progress, Goal 2 -
Students will Gain Skills for College and Career-Readiness, Goal 3 -
Increase Student Retention and Goal 4 - Increase Stakeholder
Engagement.

1/13/26 - Agenda items included: Approval of agenda, and approval of
annual audit report. Agenda items tied to LCAP Goal 4 - Increase
Stakeholder Engagement.

3/3/26 - Agenda items included: Approval of agenda and minutes,
approval of other items, finance update, superintendent update, CA
Dashboard presentation, graduation date, and closed session items.
Agenda items tied to LCAP Goal 1 - Increase Academic Progress,
Goal 2 - Students will Gain Skills for College and Career-Readiness,
Goal 3 - Increase Student Retention and Goal 4 - Increase
Stakeholder Engagement.

6/4/26 - Agenda items included: Approvals of agenda and minutes,
approvals of other items, finance update, superintendent update,
sharing of the 2026-2027 LCAP, which included the Budget Overview
for Parents, Local Indicators Report, and the Comprehensive Support
and Improvement (CSI) Plan. Agenda items tied to LCAP Goal 1 -
Increase Academic Progress, Goal 2 - Students will Gain Skills for
College and Career-Readiness, Goal 3 - Increase Student Retention
and Goal 4 - Increase Stakeholder Engagement.

Public Comment

5-5-26 through 5-22-26, the public comment period provided parents
and members of the public the opportunity to submit comments
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regarding specific actions and expenditures proposed in the 2026-
2027 LCAP.

Public Hearing 6-4-26 The meeting provided the public a period of time to come
forward with any comments they might have about the LCAP, prior to
its adoption by the charter school board.

LCAP Adoption by the Governing Board 6-4-26 The governing board adopted the 2026-2027 Local Control
and Accountability Plan, which included the Budget Overview for
Parents and the Comprehensive Support and Improvement Plan.

Budget Adoption and Local Indicator Report 6-4-26 The governing board adopted the 2026-2027 Budget, and they
were presented with the Local Indicators Report.

A description of how the adopted LCAP was influenced by the feedback provided by educational partners.

The 2026-2027 LCAP was developed through a comprehensive and collaborative educational partner engagement process. The identified
goals, actions, and allocation of LCFF resources were informed by ongoing consultation with community members and educational partners
to ensure alignment with student needs, as determined by required metrics, local indicators, and stakeholder feedback. Revisions and
enhancements to the 2026—2027 LCAP reflect insights gathered through this engagement process. The following summarizes key
educational partner feedback that informed the development of the plan.

Parent Feedback: AVLA was able to receive valuable feedback from parents during the PAC and ELAC meetings, Parent Teacher
Conferences, the Annual Survey and during events held by the school. This includes parents of students with disabilities, EL students, foster
youth and homeless students. As reflected in the annual survey results, parents reported 100% positive responses across several key areas,
including school safety, sense of connectedness, supportive and caring staff, respectful interactions, and communication regarding their
child’s academic progress. These results indicate a strong school climate and high levels of family satisfaction with the support and
communication provided by the school, demonstrating that AVLA’s LCAP goals and actions are being implemented effectively. The lowest-
rated item indicated in the annual survey is that 90% of parents reported their child is utilizing tutoring services. While some students may not
require additional academic support, this area has been identified as an opportunity for growth. Given AVLA’s designation for Comprehensive
Support and Improvement (CSl), site leadership has implemented targeted strategies to increase student participation in tutoring and
intervention services. These efforts are intended to ensure that all students who would benefit from additional support are identified and
provided with appropriate academic interventions. During a recent event hosted by AVLA, a majority of parents expressed satisfaction with
the school, indicating a positive perception of the programs and supports in place. This feedback suggests that AVLA’s ongoing actions and
adjustments are effectively meeting the needs of students and their families.

Student Feedback: AVLA was able to receive valuable feedback from students during PAC and ELAC meetings, Parent Teacher
Conferences, teacher appointments, the Annual Survey and during events held by the school. Student feedback indicates a high level of
satisfaction with the academic expectations established by teachers, the support provided by staff, and the positive relationships students
have developed with teachers and support personnel. These results suggest that the school’'s LCAP goals and actions are being
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implemented effectively and are positively supporting student engagement, achievement, and school connectedness. Student feedback also
identified course rigor as an area for continued improvement. In response, AVLA will collaborate with teachers and regional support staff to
review and enhance the quality and rigor of instructional materials and coursework provided to students. AVLA will utilize its LCAP goals,
actions, and associated funding to support curriculum refinement, instructional resources, and professional development necessary to
strengthen academic rigor and instructional quality.

Staff Feedback: AVLA was able to receive valuable feedback from teachers during professional developments, meetings, the annual survey
and during events held by the school. Staff feedback indicates a high level of satisfaction with the school’s progress in student achievement
and attendance, as well as with the range of supports and services available to meet student needs. This feedback suggests that the LCAP
goals and actions are being implemented effectively and are positively impacting student outcomes. An important metric noted in the annual
survey is that AVLA saw an 8 percentage point increase in staff reporting that the school site is safe. This improvement reflects a targeted
focus by site leadership on strengthening school safety and overall campus climate during the current year. Feedback identified for
improvement in the upcoming year indicates a need for leadership to strengthen communication systems to ensure information is conveyed
clearly and effectively to staff. In addition, site leadership will prioritize efforts to build stronger, more collaborative relationships with staff in
order to enhance overall school culture and organizational effectiveness. AVLA will leverage its LCAP goals, actions, and associated funding
to support professional development, leadership coaching, and systems improvement efforts designed to address these identified needs.

Administration Feedback: During principal meetings, administrators engaged in regular review of student and program data, shared effective
practices, discussed site-level challenges, collaborated on implementation plans for new initiatives, and participated in strategic planning for
future priorities. Principals also affirmed that the year's LCAP goals and actions were appropriately aligned to support continuous
improvement efforts across school sites. Principals also identified concerns related to declining enrollment, the effectiveness of current
retention processes, and the need for improved communication between site leadership and regional staff. In response, the Area
Superintendent and regional directors are collaborating to address these areas through targeted process improvements and enhanced
communication systems.

School Board Feedback: Board members expressed satisfaction with the updates and reports provided by the Area Superintendent, site
principals, and other staff members. They reported being encouraged by the progress demonstrated in key student outcome areas, including
credit completion, attendance and some assessment results. Board members also value receiving updates regarding the activities and
engagement opportunities AVLA provides for students and families. The Board expressed concern regarding recent declines in student
enrollment. In response, the Area Superintendent, regional directors and site leadership are developing strategic plans and targeted
initiatives aimed at increasing enrollment and strengthening student recruitment efforts.

Public Feedback: During board meetings time was set aside for public feedback. To date there has not been any public feedback given.
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Goals and Actions

Goal
Goal # Description Type of Goal
1 Increase Academic Progress: Focus Goal

This is a focus goal for increasing academic progress for all students, especially our English
Language learners, low-income and foster youth, who struggled during the previous year. In the
next three years, we will have mitigated the negative impact learning loss had on our students, and
we will see improvement in our NWEA, EL reclassification, credit completion and graduation rates.

State Priorities addressed by this goal.

Priority 1: Basic (Conditions of Learning)
Priority 4: Pupil Achievement (Pupil Outcomes)
Priority 5: Pupil Engagement (Engagement)

An explanation of why the LEA has developed this goal.

As a result of our CSI status and our analysis on key state and local data, we determined the need for a focus goal on academic performance
for all our English Learners, low-income, and foster youth students. This new goal specifically addresses low key metrics such as the English
Learner reclassification rate, credit completion, and graduation for our student groups. We looked at our student group data, which reveal
performance gaps between the "All" Student Group, and the English Learners, low-income, and foster youth students. Our students also take
the NWEA MAP assessment, and we measure academic growth from year to year in this way. This year, performance gaps among student
groups were also revealed, using that assessment. We understand the gaps that need to be closed for our students, and this focus goal was
carefully designed to support their academic needs with targeted interventions and tutoring.

We sought the consultation of our educational partners, and involved them in the LCAP process, which we believe promotes positive
engagement, buy-in and trust. We know that additional tutoring, interventions, and counseling support will help address the learning loss over
the next few years.

Measuring and Reporting Results

Target for Year 3 ' Current Difference

Metric # Metric Baseline Year 1 Outcome Year 2 Outcome .
Outcome from Baseline

1.1 | Teachers are highly 93% 98% 98% 96% +5%
qualified— Priority 1
Data Year: 23-24 LPs Data Year: 2024- Data Year: 2024- |Data Year: 26-27
1-7 25 25 EQY LPs 1-7
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Target for Year 3

Current Difference

Metric # Metric Baseline Year 1 Outcome Year 2 Outcome \
Outcome from Baseline
Data Source: Internal Data Source: Data Source: Data Source:
HR Tracking Internal HR Internal HR Internal HR
Tracking Tracking Tracking
1.2 |Teachers are 100% 100% 100% 100% No Difference

appropriately assigned —

Priority 1

Data Year: 23-24 LPs
1-7
Data Source: Internal

Data Year: 2024-
25
Data Source:

Data Year: 2024-
25 EQY
Data Source:

Data Year: 26-27
LPs 1-7
Data Source:

HR Tracking Internal HR Internal HR Internal HR

Tracking Tracking Tracking

1.3 |Reading — Lexile Growth |All: 992.28 All: 1021.19 All: 959.62 All: 1150 All: -32.66
— local EL: 771.62 EL: 814.36 EL: 767.26 EL: 850 EL: -4.36

LTEL:794.85 LTEL: 835.93 LTEL: 790.15 LTEL:870 LTEL: -4.70
FY: 870.70 FY: 897.32 FY: 921.82 FY: 1150 FY: +51.12
LI: 990.68 LI: 1026.63 LI: 955.62 LI: 1150 LI: -35.06
SWD: 871.84 SWD: 870.64 SWD: 815.38 SWD: 889 SWD: -56.46
Data Year: 23-24 LPs |Data Year: 2024- |Data Year: 2025-
1-7 25 LPs 1-7 26 Data Year: 26-27
Data Source: Internal Data Source: LPs 1-7 LPs 1-7
PowerBI NWEA reports on | Data Source: Data Source:

PowerBI NWEA reports on | Internal PowerBI

PowerBlI
1.4 |Mathematics -Quantile |All: 762.67 All: 782.60 All: 700.89 All: 850 All: -61.78
Growth - local EL: 566.80 EL: 654.22 EL: 565.57 EL: 720 EL:-1.23

LTEL:571.59 LTEL: 646.48 LTEL: 566.14 LTEL:740 LTEL: -5.45
FY: 583.80 FY: 733.60 FY: 632.62 FY: 850 FY: +48.82
LI: 757.75 LI: 783.05 LI: 689.5 LI: 800 LI: -68.25
SWD: 622.36 SWD: 626.98 SWD: 573.26 SWD: 650 SWD: -49.10
Data Year: 23-24 LPs |Data Year: 2024- |Data Year: 2025-
1-7 25 LPs 1-7 26 Data Year: 26-27
Data Source: Internal Data Source: LPs 1-7 LPs 1-7
PowerBlI NWEA reports on |Data Source: Data Source:

PowerBI NWEA reports on | Internal PowerBI

PowerBlI
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Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3

Current Difference

ELPI -Priority 4

Data Year: 2023
Data Source: CA
Dashboard

Orange Status
Declined 2%

LTEL - 38.2%,
Orange Status,
Declined 4.2%

Data Year: 2023-
24

Data Source: CA
Dashboard 2024

Green Status
Increased 7.4%

LTEL - 46.4%,
Green Status,
Increased 8.2%

Data Year: 2025
Data Source: CA
Dashboard 2025

Growth on ELPI

Data Year: 2026
Data Source: CA
Dashboard

Outcome from Baseline
1.5 | Average Credit All: 4.36 All: 5.08 All: 5.29 All: 4.5 All: +0.93
Completion — local EL:4.12 EL: 4.84 EL: 4.8 EL: 4.5 EL: +0.68
metric FY: 3.55 FY: 4.06 LTEL: 4.64 FY: 4 LTEL: (w/o
LI: 4.29 LI: 5.00 FY:3.84 LI: 4.5 comparison)
SWD: 4.04 SWD:4.72 LI: 5.17 SWD: 4.5 FY: +0.29
SWD: 4.53 LTEL: 4.5 LI: +0.88
Data Year: 23-24 LPs | Data Year: 2024- SWD: +0.49
1-7 25 LPs 1-7 Data Year: 2025- |Data Year: 26-27
Data Source: Internal Data Source: 26 LPs 1-7
PowerBI Internal LPs 1-7 Data Source:
Data+Design Data Source: Internal
Internal Data+Design
Data+Design
1.6 | English Learner 16% 8% 22% 20% CA Average |+6%
Reclassify - Priority 4 EL Reclassification
Data Year: 23-24 LPs |Data Year: 2024- |Data Year: 2024- | rate at or above
1-7 25 25 EQY state average each
Data Source